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ABSTRACT

Comparative estimates of secondary school partimpaindicate that in the
developing world no more than 39 per cent of cleldof secondary-school age
are attending secondary school. In Kenya, the dniffree Secondary Education
(TFSE) Policy was launched at the beginning of 2@®&xpand and enhance
access to secondary school education in the coumgrgnsuring that children
from poor households acquire quality education aedefit from the opportunity
of self-advancement and eventually become prodguatembers of society. In a
nationwide study by the Education Policy and Da&ntte (EPDS) (2007), it was
found that the gross enrollment rate in Kajiado @tyuwas about 22 percent for
boys and 18 percent for girls, both proportionsvdiich were lower than the
national averages stated as 60.1 percent by 20097 ercent for girls and 63.1
percent for boys respectively (World Bank, 2009)s Btudy therefore sought to
establish the factors that affect the participatioinstudents in the mixed public
secondary schools, considering that participatiates in the County are lower
than the national average. The research utilizesl dbscriptive survey, and used
the random sampling method to select the respoadddata was collected using
guestionnaires and interviews guides. The study dadsponse rate of 85.7%,
composed of male and female head teachers, teacdmsmembers of the
Parents’ and Teachers’ Associations. It was fourwht t various policy
interventions have an effect on participation inxea secondary schools, and on
the participation of male and female students. dsvalso found that the gender
status of the mixed schools had a significant efecparticipation, just as do
socioeconomic factors. The study concludes tha ldggal and policy
interventions have a significant effect on the jpgration of learners in mixed
public secondary schools. Policies addressing matbé school enrollment and
retention such as re-entry, repetition, Tuition €&reSecondary Education
programme and bridging of the gender gap have aatgreffect on the
participation rates in the mixed public secondarghaols. The study also
concludes that the gender status of the mixed $eh@s a significant effect on
participation. This effect especially affects ttager of enrolment among female
learners.
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CHAPTER ONE
INTRODUCTION
1.1 Background to the study

Education is a key driver of economic growth, prctddty, national and
social development, as well as reducing socialuaéty. The Human Rights
Charter regards education as one of the fundambotabn rights, while the
Universal Declaration of Human Rights of 1948 state Article 26 that
everyone has the right to education (United Nati@@d4). The international
community pledged to meet the targets of EducakionAll (EFA) and the
Millennium Development Goals (MDGs) by the year 20LGovernments
around the world and particularly in sub-SahararicAfhave adopted diverse
strategies to promote access and participatiomdorsdary education. This is
partly due to the domestic and international demtandchieve EFA and the

MDGs.

Despite concerted efforts to increase opportunidied participation in the
secondary school, attendance is still too low imynédeveloping countries,
with only 13 developing countries and territorieavimg secondary school
participation ratios of 90 per cent or more (Unitéations Children Education
Fund, 2007). Non-completion of secondary schootioigtinues to be a matter
of concern for policy makers and practitioners waile (Gray & Hackling,

2009).

However, Universal secondary school enrollmentldeen achieved nearly in
all industrialized countries of western Europe &with America which have

Gross Enrollment Rates (GERs) exceeding 100 percEmis has been

1



attributed to the free schooling policies initiatgdthe respective governments
to enhance primary education. In the United StaitEsAmerica (USA),
Congress passed the ‘No child left behind Act’ teatight to commit the
nation to provide quality education to every chiédjardless of background,

which resulted in high enrollments (Spelling, 2005)

Secondary education completes the provision ofchegication that begins at
the primary level, and aims at laying the foundaidor lifelong learning and

human development, by offering more subject- ofl-skiented instruction

using more specialized teachers. Comparative etssmaf secondary school
participation indicate that in the developing wankl more than 39 per cent of
children of secondary-school age are attendingretang school. According to
the World Bank (2011), over 543 million studentsrevenrolled in secondary
schools worldwide, representing a rise up from Bfillion in 2005 and 451

million in 2000. Of all enroliments, 38 percenttofal secondary enrolments
are in China (18%) and India (20%). While atten@aimcCentral and Eastern
Europe and the Commonwealth of Independent Staéssfaund to average
70 percent,the rate in sub-Saharan Africa was found to breeee 20 per cent

of children of the appropriate secondary school age

In East Asia/Pacific and Middle East/North Africeoadly half of children are
in secondary school while in Latin America/Caribiveend South Asia the
ratios were 44 per cent and 40 percent, respegtit¢NICEF, 2005). By
2010, 62.5 percent of secondary school age studess enrolled the world

over, which was a 9.4 percentage point improverngat 2000. Overall, the

2



Sub-Saharan Africa region lags far behind otheriorexy in secondary
enrollments with just over a quarter of studentsoked in 2010. These
statistics suggest that there are challenges thpede access to secondary
schools in the region. In Kenya, the Tuition Free@dary Education (TFSE)
Policy was launched at the beginning of 2008 whk &im of enhancing
participation in the secondary school by primarfiost graduates, many of
whom have been unable to access secondary scheabdurange of factors,

including school fees.

The main aim of the new programme was to expandesmiénce access to
secondary school education in the country by enguhat children from poor
households acquire quality education and benefihfthe opportunity of self-
advancement and eventually become productive memiudr society.
According to Ohba (2009), the basis for the intiithn of free secondary
education in the country included Government commmitt to the
achievement of EFA and the MDGs, with the promesachieve a 70 percent

transition rate from primary to secondary by 2008.

A report by UNESCO (2000) documented some intergast in basic

education as including an annual rise in investnrebasic education through
school buildings and infrastructure by 7.3 percamiually, establishment of
local community schools and one-class schools thighaim of narrowing the
gap found in girls education, with emphasis on @& population of the

villages, hamlets and remote areas.



Socio-economic factors are considered to bear enAtthility of families to
enroll their children in school. According to Sum and El-Kogali (2003),
households incur additional direct costs on schaitibn, books and supplies,
school uniforms, private lessons, and transporiatichich may squeeze the
household limited budget and make school costs fanmt@ble for poor
households. Such resource constrains may beafisagitigender implications
on parents’ decision to send girls to school. Bigtion in schooling is a joint
process that involves the home and school, as steghédy Lockheaet al
(1991). This is evident in the early years of fornsghooling. Family
background affects the probability that childrenuwdogo to school, attend and

complete various levels of education.

Some studies have linked school quality to childrechooling. For example,
Lloyd (2001) using data from Egypt found that sdhgaality (such as time
available for learning, teacher’'s qualificationseatment by teachers and
teacher attitudes) is associated with retentionotAer study conducted in
India by Dre’ze, and Kingdon (2001) found that sthgarticipation and/or
grade attainment are positively influenced by savechool quality variables,
including infrastructure quality, teacher regularparent-teacher cooperation,

and number of teachers per child.

Some of the major policy reforms and innovationghe education sector in
Kenya include the implementation of Free Primaryuéadion (FPE) and

Tuition Free Secondary Education (FDSE), which heseelerated enrollment



of students in both primary and secondary schd®pqblic of Kenya, 2012).
These programmes have resulted in the improvemkmriccess, retention,
equity, quality, relevance, and overall efficienafythe education sector at
national level (Odhiambo, 2010, Republic of Kenya WESCO, 2012).
However, other studies suggest that quality edowcdidr all children, youth
and adults is far from being achieved (RepubliKehya & UNESCO, 2012).
Other challenges identified include significant geaphical disparities in
access and achievement amongst the marginalizeggrsuch as those living

in informal urban settlements and the Arid and SAnd (ASAL) regions.

1.2 Statement of the problem

One of the aims of education in Kenya is to promwdéonal development.

This aim demands that issues such as quality, yequmtl participation are

enhanced at all levels of the education system filmenlowest levels to the

highest. Through the Tuition Free Secondary Edanatihich was declared in

2008, the government intended to meet the compafetitect costs that had

hindered participation at the secondary schooll levEenya. Many studies on

effects of gender-composition matters for studeatriing have focused on the
role of social interactions between genders atalotiw academic achievement
and career choices. While it could be difficultdevelop a comprehensive
framework on the determinants of school particpativarious factors are

acknowledged to hinder learners’ participation gcandary education in

particular. In a nationwide study by the EducatPolicy and Data Centre

(EPDS) (2007), it was found that the gross enratitwate in Kajiado County



was about 22 percent for boys and 18 percent fits, doth proportions of
which were lower than the national averages sta$e6l.1 percent by 2009, or
57 percent for girls and 63.1 percent for boys eespely (World Bank,
2009). The enrollment rates in Kajiado County wasfl to be 21 percent for
boys and 18 percent for girls (EPDS, 2007), whioh @so lower than the
transition rates recorded during the transitionnfrprimary to secondary
school which is 49.98 percent nationally (World Bag009). Mixed public
secondary schools form more than half of the pubéicondary schools by
type in Kajiado North Sub-county, in which the largproportion of the
residents in Kajiado County reside. It is for treason that this study therefore
sought to establish the factors that affect theigpation of students in the
mixed public secondary schools, considering thatigiation rates in the

County are lower than the national average.

1.3 Purpose of the study
The main purpose of the study was to investigatetofa influencing
participation of students in mixed public secondsefiools in Kajiado North

Sub-County, Kenya.

1.4 Objectives of the study
The study sought to achieve the following objedive
i. To establish the extent to which educational peticion access
influence the participation of students in mixedblox secondary

schools in Kajiado North Sub-County.



ii. To determine the extent to which mixed gender statuthe school
influences participation of students in mixed palsiecondary schools.

iii. To assess the extent to which family level of ineomfluences
participation.

iv. To examine the extent to which the availability tefaching and
learning resources influence participation in miymelic secondary

schools.

1.5 Research Questions
The study was guided by the following research tjoes:

i. To what extent did policies on access studentsuentte
participation in mixed public secondary schoolsKiiado North
Sub-County?

i. To what extent did the mixed status of the schatluénce
participation of students in mixed public secondsufyools?

iii. To what extent did the family source of income uefice
participation of students in mixed public secondseigools?

V. To what extent did the availability of teaching alehrning
resources influence the participation of students mixed

secondary schools?

1.6 Significance of the study
The findings of this study are of benefit the présend prospective parents

and guardians of secondary school students by nmfgy them on the



dynamics that prevail in mixed public secondaryostt. The findings of the
study are of benefit to mixed public secondary stheachers and head
teachers who may use these to enhance the patiticipeates in their
respective schools. The findings are expectedrsitize policy makers on the
factors that may be important in enhancing thecgoliamework governing
access, transition, participation in mixed publecandary schools. Further,
the Ministry of Education and County Governmentkafiado officials may
find the results of the study useful in pointing same of the issues related to

mixed public secondary schools in the area.

1.7 Limitations of the study

The study was only conducted in Kajiado North Swuhn@y of Kajiado
County, and the prevailing circumstances may beueito the area, and
therefore not generalizable to the rest of the @ooncountry. Moreover, the
current literature on the participation rates ia ttountry is inconsistent, and
varies depending on source. The researcher wasfdherforced to resort to

use of data that may not be very accurate in s@sesc

1.8 Delimitations of the study

The study was carried out in Kajiado North Sub-tgwi Kajiado County. It
was conducted among principals, teachers and lesarime mixed public
secondary schools across the Sub-county, who wersidered to be
knowledgeable about the factors affecting partidgpa The findings are

relevant to secondary schools within the Sub-cauBien though there were



a wide range of issues related to secondary schdotation, this study
intended to specifically focus on those factorsatel to participation of
learners in the Mixed public secondary schoolsthase formed the largest

number of secondary schools by type in Kajiado N&ub-county.

1.9 Definition of terms

Dropout refers to withdrawal or discontinuation from schbefore

completing the terminal stage of education.

Enrollment refers to the number of children registered inteostat a given
year.

Mixed public secondary schoolsrefers to the secondary schools that are
maintained or assisted out of public funds from gogernment, parents and
community according to Cap 211 and Cap 212 of taed_of Kenya, and
which enroll both male and female students.

Participation refers to the chance an individual has to enmd &lly get
involved in education opportunity within a formatsng, with emphasis on
completion of education level or cycle.

Participation rate refers to the increase or decrease in enrolméetidance

and students’ progress to completion of an educaiycle.

1.10 Organization of the study
The study is organized into five chapters. Chapire consists of the
introduction, background to the study, statementhef problem, purpose of

the study, research objectives, research questsigsificance of the study,



limitations and delimitations of the study as waB definition of terms.

Chapter two is on the review of related literatoneretention and enrolment in
mixed public secondary school programmes, whilepBdrahree addresses the
research methodology, research design, target atmul sample size and
sampling procedure, research instruments, dataatiwh procedures, data
analysis techniques and ethical considerationsap@in four presents the data
analysis and interpretation and chapter five issommary of the study,

conclusions, recommendations and suggestions fitrefuresearch.
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CHAPTER TWO
RELATED LITERATURE REVIEW ED

2.1 Introduction
This chapter comprises a review of related litamatteviewed during the

study. The literature review highlights relatedds#s and what they have
focused on. This section is based on the follovtirggnatic areaOverview of

the secondary school level of education in Kenggention and enrolment in
the Secondary schools; parental factors affectiagigipation in secondary
school education and Socio-economic factors anu impact on secondary

school education.

2.2 Overview of participation in secondary schoolducation in Kenya
Education is considered as a basic human rightaanthstrument used for
achieving social equality and higher economic glhowtUNICEF, 1992).
National governments have embraced the idea ofagiducfor all as a matter
of priority in both developed and developing coiesty and therefore allocate
much of their resources to education. UNESCO (2088&)tes that this has
resulted in the considerable growth of educatiawivities the world over.
However in developing countries such as Kenya, csecbnomic factors
affect the students’ participation and they endailing to reap from the fruits

of education.

According to the Kenya Government Economic Surveypdrt (2012), the

gross total allocation of funds to the Ministry Bflucation has continued to
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increase over the years, but studies by UNESCO7(206ported that the level
student participation in developing countries il &iw despite increases in
investments to the secondary schools in developmgntries. While the
Kenya government has continued to show much comenitnio education
sector by allocating more of its national resoutcesducation every year with
the aim of increasing participation, this is stidlr from achievement. A
summary of participation rates in Kajiado Countyeaed that transition to
secondary from primary schools, the gross enroltnmates as well as the
gender gaps in the secondary levels was much |tveer that of the national
average. According to thePDC Kenya District Profile for Kajiado (20)7the

gross enrollment rate for girls was 17% while thiaboys was 23%Efforts by

the government of Kenya such as the Tuition Fremistary Education have
been targeted at increasing access to secondacatemu According to the
Ministry of Education (2009), approximately 92 pamt of the Form | class in
2004 reached Form 4 in 2007, which representedjrafisant improvement
over the previous year where the progression m@atehie cohort was 87%.
Rumberger and Thomas (2000), found that students wbre often get low

grades and fail subjects are more likely to leah®sl prior to graduation.

Researchers have also concerned themselves withesis®f access,
participation, completion and performance in theoselary schools. For
example, Apida (2010), observes that factors leattnpoor performance in
KCSE in public day secondary schools in Nairobi @guare low student

participation which can be deduced from chroniceabeeism, truancy and

12



withdrawal or dropout before sitting for the formuf examinations. Several
reasons have therefore been advanced to attengxptain the determinants
of participation in education at this level (ADE&RD03; UNESCO, 2012).

These can be broadly categorized as school baseasahome-based factors,

government policy and a combination of the all ¢hes

2.3 Educational policies influencing participationschools

At the household level, decisions relating to dmeht of children in schools
may depend on the costs and benefits of educdliom costs, in turn, depend
both on the opportunity cost of a child’s time, aod the direct costs of
schooling (e.g. expenditure on fees, books andosgty). The benefits
include tangible economic returns, mainly in thenfoof improved earning
opportunities as well as more productive work wittihhe household. Other
possible benefits of education include better heattigher self-esteem,
improved social status, greater bargaining powed the joy of learning,

among others.

The Government of Kenya and other partners in dducaevelopment are
committed to access to education to Kenyans. Arysisaof enrolment
figures of students in the Kenyan educational systeom pre-primary to
university reveals wide disparities especiallyetandary and post-secondary
institutions. Stakeholders are looking for viabtestceffective and sustainable
strategies, which would enhance the developmeedatation in the country

(Weerdt, 2006).
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While tremendous increases in primary school actes® been recorded
since the declaration of the FPE policy in Kenyecamdary school access
remains low. In 2009, the secondary school net liemeat rate was
approximately 50% (World Bank, 2009), while the npary-to-secondary
school transition rate was equally low at 55% (Mirny of Education, 2010).
This is in spite of the abolition tuition fees iecendary public secondary
schools. The 2005 Kenya Integrated Household buslgmivs that on average
secondary school expenditures accounted for appeaiely 55% of annual
per capita household expenditures. Enrollment icosgary schools is not
automatic. Transition from the primary school te #econdary school mainly
depends on performance in the Kenya CertificatePamary Education
(KCPE), and enrollment in a particular school istHar determined by the
guota system implemented by the Ministry of edwratas a factor of the

ratios allocated to both public primary and privatinary schools.

Universal secondary school enrollment has beeneweti nearly in all
industrialized countries of western Europe and Ndkmerica which have
Gross Enrollment Rates (GERs) exceeding 100 percérg has followed fee
free policies initiated by governments to enhandengry education since
1830, when near universal primary education wagduiito a few states in the
United States (Kenny, 2001). In South Africa, uksss are identified as a
barrier to education (Veriava, 2002). The costdiérnview of education
assumes that schooling decisions are made by pdidnlidren are unlikely to

be motivated by cost-benefit calculations). In fic&; school participation is

14



effectively a joint decision of parents and childrevhose interests may not

coincide.

Kenya declared free day secondary education in 2f)0&llocating Kshs

10,265 per student. Free tuition was provided fapstt funding so that tuition
costs would no longer prevent poor families frorhiecement of affordable
access to secondary education (UNICEF, 2009). HssiGnal Paper No. 10
of 1965 (Republic of Kenya, 1965), which providesdglines about the aims
of Kenyan society, point out the most systematiicgstatements on Kenyan
egalitarian principles to be pursued within thenfeavork of African

Socialism. In the Development Plan of 1979 - 198®, government stated
that during this period the educational opportesitiwvould have to be
substantially improved to reach target groups sashhe pastoralists, small
scale farmers, landless rural workers and urbanr gBepublic of Kenya,

1979).

2.4 Gender issues in secondary school participation

In gender terms, the low retention of girls in setary schools subsequently
results in lower enrollments of females at the arsity and other post-

secondary educational institutions. Male studeatgetcontinued to dominate
enroliments in Technical Training Institutes andtitutes of Technology

where they accounted for 55% and 45% respectivelhé years 2008 and
2009. Generally, schooling decisions are likelydepend not only on the

perceived interests of individual household membdnst also on how
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differences of interest are resolved within the ifartMinistry of Education,

2010).

Chimombo (2005) observed in her studies in Maladwait tbasic education in
developing countries reveals that the necessitgliddren to engage in tasks
that support household survival limits their schgualrticipation. This is
especially in rural and urban squatter groups.ifeurteven where schools are
accessible and affordable households have to eealinet benefit to them,
apart from the domestic activities school age childat times engage in

economic activities.

Studies by Murai (2008), in Gatundu District foutlcit parents feel that the
journey to school is perilous and too long, puttigigs at risk of sexual
assaults and other forms of violence. School digtaadds unnecessary costs
incurred by parents on bus fare given to studemtthey commute every day
to school hence a reason for students’ absenteEisnexample, about 38% of
Egyptian mothers believe that parents should seaddon to the university if
they could afford to send only one child, companstth 7% who believe that

the daughter should be sent (EDHS, 2000).

In a survey conducted in India, it was found thastparents would like their
children (particularly sons) to be educated, anadia compulsory education
for all children. However, they have a dim view tbe schooling system,

which they blame on low teaching standards. In amather study, it was
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concluded that parents often consider that they hav direct stake in the
education of a daughter, based on the perceptiahetiucating a daughter
may facilitate her marriage, and/or reduce its £0Sbme other parents may
send a daughter to school out of genuine concerheioown well-being, even

if they have little to gain from it themselves (Reg 1999).

2.5 Effect of family source of income on participadn in secondary schools
Students’ participation in schools has been caedl#o their socio-economic
backgrounds. Studies have attempted to establisktheh there is a
relationship between these two factors. For exajgiledies by Kamwilwa
(2007) found that parents who are unskilled areenaiten than not of low
educational attainment, and they take little irdeli@ the education of their
children or their children’s school work. Besidésy have large families and
live in grossly overcrowded homes lacking amenities tend to send their
children to schools which are ill-equipped and thifects their participation.
Households incur additional direct costs on schoition, books and supplies,
school uniforms, private lessons, and transporiatichich may squeeze the
household limited budget and make school costs fomble for poor
households. Such resource constrains may beafisagitigender implications

on parents’ decision to send girls to school (Safin& El-Kogali, 2003).

In a study on enrollment trends in Egypt, Sulimawl &I-Kogali concluded
that in terms of household wealth, there is a pasissociation with school

attendance and a negative association with nondstee and dropout. That
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is, school attendance increases monotonically Wwidbsehold wealth while
non-attendance and dropping out systematically edses with household
wealth. The gender gap is biggest among the pdwoe. choice of school in
which to enroll children is dependent upon the ptr'devel of information.

Even though free education initiatives enhance Ilenemt, a number of
challenges are realized in the process of impleatient in relation to the
prevailing socio-economic factors in relation toe thparticular state or

government.

There is substantial evidence in the literaturé¢ dmasumers are sensitive to
the cost of education (Holla & Kremer, 2008) andttfees remain a major
barrier for many families. Prior to the introductiof the TFSE, Kenya
Integrated Household Budget Survey (KIHBS) (20063d shown that
household expenditures on a secondary school stageraged close to Ksh.
25,000; accounting for approximately 55% of annpeat capita household

expenditures.

2.6 Influence of teaching and learning resources guarticipation

Kenya has three tiers of public secondary schddig. National Schools are
considered to be the most prestigious secondamyoslin the country, and
admit the top primary school candidates from actb&s nation (Lucas &

Mbiti, 2011). They have better facilities, offetaager variety of courses, and
provide a higher quality peer group when compacethé¢ other schools. The

county schools (formerly provincial schools), admitthe second tier those
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top remaining students from within the Counties,ilevlihe approximately
3,000 sub-county Schools, many of which are mixaay schools, mainly
admit at the bottom tier those students who cout gain admission into

national or provincial schools.

A poor learning environment in developing countries been identified as
one of the factors that lead to poor learning irbligpusecondary schools
(UNICEF, 2010). A school should adequately utilthe available resources
and facilities to facilitate effective learning pesses. The responsibility of the
head teacher to ensure that there is adequateradassspace to enable
teaching learning process to take place withoutmoiplem and should ensure
that the facilities are efficiently and effectivelttilized. This implies that

providing individuals with more information on tlhenefits of education, the
guality of secondary schools and on the schooktele process could boost
secondary school enrollments and also allow stgdefiom poorer

backgrounds to access better quality schools.

The implementation of TFSE has been coupled withnymahallenges
including inadequacy of funds, overstretched ctamsis in public schools
have also been noted, text-book ratio is still mghcompared to the Ministry
intention of 1:1 by 2010. This has led to inadequaicphysical facilities and
instructional materials (UNICEF, 2010). There iscah challenge of teacher
availability. At secondary school level, teachestdbution in Kenya has not

been equitable or adequate and the most hit aredivy established Sub-

19



county schools which are mainly day. This has &fi@cenrollment by
reducing or maintaining at lower numbers (Repuldic Kenya, 2008).
According to Kimanzi (2013), the government’s psgiwh of funds to buy
resources have been inadequate to cater for ekedgaching/learning
resources. Schools have been faced with challemgegroviding free
secondary education due to scarcity of resourcesimadequate facilities,
while OECD (2005), states that school charactesstuch as school resources
including physical resources (infrastructure andhost size) and human
resources, school policies and school climate émfbe the success of school

programmes and performance of students.

2.7 Summary of related literature reviewed

This section has provided a review of relatedditigre on the factors affecting
the implementation of the secondary school progranmmdifferent parts of

the world. It has reviewed the policy behind thegamsion of secondary
schools, socio-economic factors affecting enrollimarfluence of gender and
the influence of teaching and learning resourcesaaress and retention in
education. Even though related studies have beeducted elsewhere, none
of these studies have been specific to the mixdaigpschools category.

Therefore this study seeks to determine the fadh@isaffect the participation

rates in the mixed public day secondary school&ajimdo North Sub-county.
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2.8 Theoretical framework

Systems theory assumes that organizations opéatsylstems within a supra
system. In this regard, mixed public secondary Bakools can also be
presumed to be functioning within a wider socioremmic and political
context mainly subject to the prevailing governamsteictures and policy
frameworks. Both in-school and out-of-school fastptay determinant roles
and influence the learners’ and parental choiceenooll and keep their
children in the mixed public secondary after th@imary education. Wayne
and Miskel (2008), define systems theory as a cerifyl of elements
standing in interaction. This entails an exchande natter with their
environment; either importing from it or exportitmit from the surrounding.
The advantage of this theoretical framework is that recognizes
interdependence of personnel, the impact of enmiet on organizational
structure and function, the effect of outside shakgers on the organization
and also focuses on the environment and how changasimpact the
organization. It has the benefit of seeking to akpl “synergy” &
“‘interdependence”, as well as broadening the thieatelens. However, its
drawbacks are that it may not focus on specificgli@ctly explore the impact
of relationships on productivity. Changes in enmireent directly affect the
structure and function of the organization. The edixpublic secondary
schools in that context import raw materials frdra environment in form of
learners, human resources, time, capital, techgplaéprmation etc. and after
the teaching-learning process, produce learners Wit acquired skills,

knowledge and attitudes that would be needed fer sbcio-economic,
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technical, political or other requirements in tloeisty they come from. Even
though all public secondary schools receive govemtrsupport in the form of
facilities, human and financial resources under THSE, there are great
disparities between the participation rates ofrlees between boarding and
day secondary schools. Kajiado North Sub-countgents a unique case in
comparison to most other Sub-Counties becausesititae mixed secondary

schools than single sex ones.
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2.9 Conceptual framework for factors influencing paticipation of

students in mixed public secondary schools

Education policies
on access

TFSE Funding
CBE- Teachers’
employment
Quality assurance
standard

Family source of Participation of

income .
Parent’s Level of students in the
Education Process Mixed Public
Family income Management Secondary schools

> strategles n R Enroliment

the mixed .

Teaching and secondary Absenteeism
Learning schools Dropouts.
Resources Completion
School facilities
Infrastructure
Books
Gender

composition of
students in schools
Gender peer effect
Inter-student
interaction

l

Figure 2.1: Conceptual framework: Relationship betveen factors
influencing participation in mixed public secondary schools and

participation rates.
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The conceptual framework shown in Figure 2 reflélaésrelationship between the
variables in relation to participation of studerits mixed public secondary
schools. Components which have been conceptuadizeddependent variables
include: policiedn relation to access such as TFSE Funding, CuuanciBased
Establishment (CBE), Teachers’ employment and tyjuasurance standards.
Family income factors lay emphasis on factors sashlevel of parental
educationt, parents’ attitudes towards educatiah lamel of family income.
Teaching and learning resources relate to aspdctieoschools such as
facilities, school infrastructure and teachers asomponent of the human
resources; while the gender composition of studiensecondary schools will
address issues such as gender peer effects, intiEms interactions and the
classroom environment. The independent variablderglay with other
variables (moderating variables) such as the mamege of the mixed
secondary schools in order to determine studerastigpation in mixed
secondary schools. These will then determinedtael lof participation in the

schools.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction
This section gives the outline of the proposed wdtlogy that was used in

the study. The components of the methodology irelind proposed research
design, target population, target sample and sapplirocedure, data

collection procedure, data analysis techniquesetinidal considerations.

3.2 Research design

The design utilized the descriptive survey. Accogdito Mugenda and
Mugenda (2008), the descriptive survey attemptsneasure the status of
variables without questioning why they exist. Thim @f survey is to obtain
information that describes existing phenomena gngsindividuals about
their perceptions, attitudes, behaviour or valdé® design hence is therefore
useful in describing events as they are, and \eilbitable for this study as it
will describe the factors that affect participation mixed public secondary
schools in Kajiado North without attempting to irdhce the subjects in any

direction.

3.3 Target population
According to Borg and Gall (1989), the target papioh of a study is defined

as all the members of real or hypothetical setewipte, event or objects to
which the investigator wishes to generalize thaltsef the study. The target

population for the study comprised of all the 23x@ad public secondary
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schools in Kajiado North Sub-county. According the Ministry of Education
office in Kajiado North Sub-County education offideese schools have 23
principals, 345 teachers and 92 members of thenBar€eachers Association.
This target population was considered to be riclirenfactors that influence
participation; this is because the teachers amktipals are responsible for
implementation of education activities in the sdsowhile the parents are
responsible for enrolling and supporting the sttideattendance to school.

Table 3.1 Target respondents

Category Number Percent
Principals 23 5
Teachers 345 75
PTA members 92 20
Total 460 100

Table 3.1 shows the target respondents during ttidy sThe study targeted
the 23 principals, making up 5% of all the 460 ¢drgespondents; 345
teachers or 70% of all the respondents, and 92 mesmbf the Parents,
Teachers Association (PTA), and constituting 20% af the target

respondents.

3.4 Sample size and sampling procedures
Mugenda and Mugenda (2008) define a sample as lhgmmap obtained from

an accessible population. Each member in a sangpleeferred to as a
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participant. A random sampling method was usedetecs the schools from
which the respondents were be obtained. KajiaddhNSub-county has 23
are mixed public secondary schools. Seven sch806k) from among all the
mixed public secondary schools will be randomlyestdd. According to
Mugenda and Mugenda (2008), a thirty percent sarsigke is deemed to be
representative and can be used to generalize opwation. The principals of
each of the schools sampled, as well as four ¢ésshers of forms three and
form four and four PTA members from form three &man four classes were

sampled for the study, giving a total of sixty gnrespondents.

3.5 Research instruments

This researcher utilized two main methods for atifey the data:
questionnaires and interviews guides. Kothari (2008xplains that
qguestionnaires are commonly used to gather impoitdarmation about a
population. The advantage of questionnaire is that can cover large
populations within a short time using few personrnBhe questionnaires
contained five sections, and had items addressaukdround information,

socioeconomic factors, teaching and learning ressrgender issues and

policy.

3.5.1 Validity of the instruments
Content validity is determined by expert judgmenalidity concerns itself
with establishing whether the research instrumentmeasuring what it is

supposed to measure. Njeru and Orodho (2003), elehlidity as the degree
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to which results obtained from the analysis of dattually represents the
phenomenon under investigation. It is a non-steds method used to
validate the content employed in the questionnairerefore questions in this
study was scrutinized and approved by the superisaetermine whether

the items in the questionnaire were validly repnésteve.

3.5.2 Reliability of the instruments

Gay (1976), defined reliability as the degree toiclwha test consistently
measures whatever it measures. An instrumentiabtelwhen it can measure
a variable accurately and consistently and obtaénsame results under the
same conditions over time. In this study the redear used the split-half
method recommended by researchers such as Nacandadachmias (1996),
for measuring reliability of a test. The advantagethis technique is that it
required only one session, and involves splittimg instrument into two; one

half of even numbered items and the other of oddbared items.

3.6 Data collection procedures

Before embarking on data collection, the researapglied for a research
permit from the National Commission for Science Aremlogy and Innovation
(NACOSTI) and seek authorization from the Sub-cgubducation Office in

Kajiado North Sub-county to conduct study. Furth@rmission to conduct
the study in sampled mixed public secondary scha@s sought from the
respective principals. The interview schedule wsa#- administered to PTA

members of each of the sampled schools. This taslsuited to parents since
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it is flexible, adaptable and can be used on magple. Kombo and Tromp
(2006) observe that interview schedules give intHadé@pformation on specific

issues.

3.7 Data analysis procedures
Analysis of data refers to the process of inspgctoleaning, transforming,

and modeling data with the aim of highlighting wsefinformation,
suggestions, conclusions, and supporting decisiaking. It is aimed at
consolidating into an orderly structure and mearimeggenormous information
collected. Once all the data was obtained, the \@ataanalysed quantitatively
using the Statistical Package for Social Scien8€SE) Version 18 software.
The data was then used to compute statistical messif central tendency,

and tables of frequency used to present the data.

3.8 Ethical considerations

There were ethical issues related to the studythey were addressed by
assuring the respondents that the data obtainedtitem would only be used
for academic purposes. The respondents were aisested not to write their
names or those of their institutions anywhere i thata collection

instruments, with personal details limited to gah@rformation only.
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CHAPTER FOUR
DATA ANALYSIS, INTERPRETATION AND DISCUSSION

4.1 Introduction
This chapter covers an analysis and interpretatiothe data obtained from
the respondents in the study, as well as the fgsdend related discussions.

The chapter further presents conclusions for easearch question.

4.2 Response rate

The questionnaires were issued to the sampledmdspts drawn from among
principals and class teachers in mixed public séapnschools in Kajiado
North Sub-county, while the members of the PTA athe of the sampled

schools were interviewed. The results are showiralsle 4.1.

Table 4.1 Response rate

Category Target sample Responded %

7 5 71.2
Principals

28 26 92.9
Class teachers

28 23 82.1
PTA Members

63 54 85.7

Total

Table 4.1 indicated that out of the 7 principalstiwe schools that were
sampled for the study, a total of 5 respondentzesenting 71.4% returned

the completed questionnaires, while 26 class &acbut of the sampled
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population of 28, or 92.9%, returned the complejedstionnaires, while 23

PTA members, out of the sampled 28 participatetierstudy.

4.3 Characteristics of the respondents

The head teachers and teachers were requestedowideprinformation
regarding their gender, age, highest level of etlicand duration of work in
their current stations.

4.3.1 Gender of the respondents

Table 4.2 Gender of the respondents

Category Frequency Percent
Male 28 51.8
Female 26 48.2

Total 54 100

The data on Table 4.2 shows that the respondentpriged of both male and
female participants. The males were 28 (51.8%) evfémales made up 26
(48.2%) of all the participants in the study. Tlsisows that there was a

balanced representation of either gender in thiystu

4.3.2 Highest level of education
The respondents were requested to state their stiggneel of education. This

is shown in Table 4.3.

31



Table 4.3 Highest level of education

Category f %
Secondary 16 29.6
Diploma 1 19
Bachelors degree 30 55.5
Masters degree 6 11.1
PhD 1 1.9

100
Total 54

The findings on Table 4.3 shows that those respasdeolding a PhD which
was the highest recorded level of qualificationevenly one (1.9%), while the
lowest recorded was a secondary school certificateindicated by sixteen
(29.6 %) of the respondents. It was also found shatajority of the teachers
held a Bachelors degree. These results show thabpmion of respondents

with different educational qualifications was obtzil.

4.3.3 Duration in the current station
The participants were requested to state how loag had been working in

their present stations. The results are presentédble 4.4.
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Table 4.4 Duration in the current station

Duration f %
Below 5 Years 35 64.8
5-10 Years 7 13.0

11 -15 Years 3 5.6
Above 15 Years 9 16.7
Total 54 100.0

The findings on Table 4.4 shows that a majorityhef respondents; thirty five
(64.8%) of all participants, had been working imithcurrent stations for 5
years or less. Seven (13%) of the respondents wlidben in the stations for
between 5 and 10 years while nine (16.7%) had be#me same schools for
more than 15 years. This data shows that a sigmifiproportion of the

respondents were well versed with the factors ithifdence participation of

learners in their schools on account of their hgnbeen in the institutions for

a considerable duration of work.

4.4 Level of enrollment in mixed public secondaryahools

The study sought to find out the level of enrolltsem each of the schools.
The respondents were requested to state the tot@lments in the respective
schools, as well as the disaggregated enrollmetat kg gender; while the
class teachers were asked to state the enrollméheir respective classes, as

well as the enroliment rates by gender.
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4.4.1 School enrollment in mixed public secondaryckools
The participants provided data on the total enrefita in their schools. Table

4.5 shows the total enrollments in the mixed pusdicools during the study.

Table 4.5 Total enrollment in mixed public secondar schools

Category f %
101 - 200 2 40.0
201 - 300 2 40.0
301 - 400 1 20
Total 5 100

The findings on Table 4.5 shows that none of treoiséary schools had an
enrollment of less than 100 students, while twoosth had between one
hundred and one and two hundred students accguiotiit0%, with a similar

proportion having between two hundred and one areethundred students.
Only one school had between three hundred andmfeut hundred students.
However, no school in the study was reported tehawere than four hundred

learners.

4.4.2 Boys’ enrollment in schools
The study sought to establish the level of enratitrif male students in the

mixed secondary schools. The results are showialieT4.6.
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Table 4.6 Boys’ enrollment in mixed public secondarschools

Category f %
101 - 200 3 60.0
201 - 300 2 40.0
Total 5 100

The results on Table 4.6 shows that none of thedshhad less than a
hundred male students, or more than four hundrechafority of the schools
+had between a hundred and two hundred studenthirees schools (60%)
reported that they had this proportion of boys kedo Two schools (40%) of
the sample size had between two hundred and orierée hundred male

students.

4.4.3 Girls’ enrollment in mixed public secondary shools
The study sought to establish the level of enratitraf male students in the

mixed secondary schools. The results are showialieT4.7.

Table 4.7 Girls’ enrollment in mixed public seconday schools

Category f %

0-100 4 80.0
101 - 200 1 20.0
Total 5 100
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The findings on Table 4.7 shows the level of gidatrollment in mixed public
secondary schools. The data revealed that fouroget{80%) of all had less
than a hundred female students enrolled. Only ehed had between one
hundred and one and two hundred female studentsleshr None of the
mixed secondary schools in the study had a fenmal@lment of two hundred
and one to three hundred or more than four hunsiedents. These findings
reveal that girls’ enrollment is significantly lowé¢han that of boys in the

mixed public secondary schools.

4.4.5 Class enrollment in mixed public secondary kools
During the study, class teachers who participatedewequested to provide

data relating to enrollments in their respectiasses.

4.4.6 Total enrollment per class in mixed public sendary schools
Data was collected on the total enrollment ratesgtess in the schools in

which the study was conducted, the findings arevshio Table 4.8.

Table 4.8 Total enroliment per class in mixed pubti secondary schools

Category

Frequency Percent
21-30 2 7.1
31-40 11 39.4
41 - 50 13 46.4
More than 50 2 7.1
Total 28 100
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The results on Table 4.8 shows the findings of kmemt per class. A
majority of the classes were found to have an énmeoit rate of between forty
one and fifty learners, as this was representethivieen classes (46.4%) of
all the classes in the study. Those classes witlvdan thirty one and forty
learners formed the second largest category, as hhd eleven classes
(39.4%). None of the classes was found to have tleems twenty learners,

while only two classes (7.1%) had more than fiftydents.

4.4.7 Boys’ enrollment per class in the mixed puldisecondary schools
The study sought to establish the level of enratined male students per class

in mixed secondary schools. The results are showWrable 4.9.

Table 4.9 Boys’ enrollment per class in the mixedyblic secondary

schools

Category f %
Less than 20 7 25
21-30 17 60.7
31-40 4 14.3
Total 28 100

The data on Table 4.9 shows the findings on thellement of boys in the
mixed secondary schools. It shows that while ndrdeclasses had between

forty one and fifty learners, or more than fifty ylsoin the respective
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classrooms; seven classes, (25%) of all, had hesstiventy male students in
each class, while four (14.3%) had an enrollmenttiofty one to forty
learners. The findings therefore show that a migjaf the classes had a male

student enroliment of between twenty one to trsttydents.

4.4.8 Girls’ enrollment per class in the mixed pubt secondary schools
The study sought to establish the level of enratiimaf female students per

class in mixed secondary schools. The resultsteersin Table 4.10.

Table 4.10 Girls’ enrollment per class in the mixegublic secondary
schools

Category f %
Less than 20 27 96.4
21- 30 1 3.€
Total 28 100

The results on Table 4.10 shows that an absolujerityaof the classes in
mixed secondary schools had less than twenty fersiidents. This was
represented by twenty seven classes (96.4%) dhealklasses in the study.
Only one class, representing (3.6%) of the santpe, between twenty one
and thirty learners enrolled. None of the classad thirty one to forty

students, forty one to fifty or more than fifty dants enrolled in their classes.
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These findings reveal that the female enrollmemés law in mixed public

secondary schools.

4.5 Dropouts in mixed public secondary schools
The respondents in the study were asked to stastheh or not they had

recorded any cases of dropouts in their respestiieols over the past year.

4.5.1 Dropouts per school in mixed public secondargchools

The respondents in the study were requested toidaromformation on

dropouts in their respective schools within the @ year. The number of
dropouts among females as well as among males Wwtsned from the

respondents. This is shown in Table 4.11.

Table 4.11 Number of male dropouts in mixed publisecondary schools

over the past year

Category Frequency Percentage
Less than 1 3 60
11-20 1 20
31-40 1 20
Total 5 100

The data on Table 4.11 shows that cases of malersisiwho dropped out of
the schools over the past year had been recordeel.sChool, representing
20% of the sample, had registered thirty one ttyfoases of drop outs among

male students. This is a significantly high profmort Three schools (60%) of
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all the schools had less than ten cases of majgodts, with one school also
indicating that they had registered between elemeth twenty cases. These
findings show that cases of dropouts among maltdesitis in mixed secondary

schools in Kajiado North Sub-county are signifidghigh.

4.5.2 Number of female dropouts in mixed public sendary schools over
the past year
The cases of dropouts among females was obtaiogdtfre respondents. This

is shown in Table 4.12.

Table 4.12 Number of female dropouts in mixed pubdi secondary schools

over the past year

Category f %
Less than 10 2 40
11-20 1 20
21-30 1 20
31-40 1 20
Total 5 100

The findings on Table 4.12 show that two schools4@% of the schools,
indicated that they had recorded less than 10 fers@ldents dropping out
over the past year, while one school (20%) in eade stated that the dropout
cases were between eleven to twenty; and twentytoriirty respectively.
None of the schools stated that they had recordeck ihan forty students

dropping out among female learners. These findisigggest that school
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dropouts in the mixed secondary schools affect ghdicipation rates in
Kajiado North Sub-county as almost all institutidred registered some cases

of dropouts among the learners.

4.5.3 Were there any cases of dropouts per classrimixed public
secondary schools over the past year

The respondents were asked to state whether ¢dheyphad registered any
cases of dropouts among learners in the respegitigees. This is shown in

Table 4.13.

Table 4.13 Were there any cases of dropouts in tldass over the past

year?
Category Frequency Percent
Non respons 1 3.€
Yes 25 89.3
No 2 7.1
Total 28 100.0

The results on Table 4.13 shows cases of dropautslass in the past year.
The study found that a majority of the schools; rtyefive (89.3%), had
recorded cases of dropouts in the past year, witli two schools (7.1%)
stating that there had been no dropouts. One jgatit did not provide a
response to the question. These findings revesl ghrticipation in mixed
secondary schools may be significantly affectedtlyy cases of learners

dropping out of the schools in which they are aiiyi enrolled in.
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4.6 Socioeconomic factors affecting participatiomi public mixed

secondary schools
The study sought to establish the extent to wharhesof the socioeconomic

factors are deemed to affect the participation ezfriers in mixed public
secondary schools in Kajiado North Sub-county. Soofiethe factors
considered included the level of parents' educatidomestic chores,
availability of waged jobs, family conflicts, largiistance to school, school

levies and socio-cultural practices.

4.6.1 Extent to which socioeconomic factors affectgarticipation in

public mixed secondary schools

The respondents were requested to state theiromgiron the extent to which
socioeconomic factors affected participation. Tinelihgs are shown in Table

4.14.

Table 4.14 Effect of the level of parents' educatio

Category f Percentage
Very great 17 30.8
Great 23 42.3
Don't know 10 19.2
Less 4 7.7
Total 54 100

The results on Table 4.14 show that the factorewieemed to have varying
extents to which they affected participation. Theel of parents’ education
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was considered by twenty three of the respondel&8%), to greatly affect
participation, with seventeen (30.8%) stating tthas affected participation
greatly. None indicated the effect to be least.

Table 4.15 Effect of domestic chores on participadn

Category Frequency Percentage
Very great 8 154
Grea 31 57.1
Don’t know 6 115
Less 8 154
Total 54 100

The findings in Table 4.15 on the effect of domestiores show that thirty
one respondents (57.7%) identified it to greatl§ecf participation, with
15.4% indicating that this affected participatiarygreatly, and 11.5% stated

that they did not know.

Table 4.16 Effect of availability waged jobs on paicipation

Category Frequency Percentage
Very grea 8 15.4

Great 21 38.5

Don't know 8 15.4

Less 17 30.7

Total 54 100
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The results shown on Table 4.16 on effect of wggbd on participation rates
showed that while 38.5% identified waged jobs a®atly affecting

participation, 30.8% said that this factor had esd effect on participation,
with another 15.4% of the respondents stating tihese waged jobs greatly

affected the level of participation in mixed puldiecondary schools.

Table 4.17 Effect of family conflicts

Category Frequency Percentage
Very great 23 42.3
Grea 25 46.2
Don’t know 2 3.8

Less 2 3.8
Least 2 3.8
Total 54 100

The findings Table 4.17 on the effect of family fimtis on participation show
that these were regarded by a significant proportd the respondents to
affect participation, as these were stated as basirvery great effect by
twenty five (46.2%) and great by 27 (46.2%). Thed® stated that they

don’t know, less or least were three (3.8%) in ezade.
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Table 4.18 Effect of the large distances to school

Category Percentage Total
Very grea 10 19.2
Great 27 50
Less 12 23.1
Least 4 7.7
Total 54 100

The results on Table 4.18 on the effect of largadice to school showed that
twenty seven (50%) percent of the respondentgHattthe distance to school
greatly affects participation, with ten (19.2%)tstg that this had a very great
less effect, and twelve (23.1%) indicating thasthad the least effect. The
findings show that large distances to schools &ffexticipation in mixed

public secondary schools significantly.

Table 4.19 Effect of school levies on participation

Category Frequency Percentage
Very great 15 26.9
Great 21 38.5
Don’'t know 4 7.7

Less 1C 19.2
Least 4 7.7
Total 54 100
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The results on Table 4.19 on the effect of schewles found that it was
regarded by fifteen results (26.9%) as very gredile twenty one (38.5%)

stated that this was great.

Table 4.20 Effect of socio-cultural factors on paitipation

Category Frequency Percentage
Very great 4 7.7
Great 6 11.5
Don't know 2 3.8
Less 23 42.C
Leas 19 34.¢
Total 54 100

The results on Table 4.20 on the socio-economitofacshowed that of all

those factors investigated, socio-cultural prastwere regarded by a majority
as having the least effect on participation. Thisbecause twenty three
(42.3%) felt that their effect was less, while Bg.6%) stated that these had a

very great effect on participation.

4.6.2 What socio-economic measures can be undertak¢o enhance
participation in mixed sec schools?

The participants in the study were requested t@esigsome of the possible
socio-economic measures that could be undertakgmotmote participation.

Several suggestions were made, includamdightening the society. This is
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related to the perception that the parents’ levedducation had an effect on
their children’s educational participation. Anotlraeasure was the reduction
of school levies and provision of more funding ¢h@ols so as to assist those
who are unable to raise the requisite levies atsaiebol. Other propositions
included promoting equality of both males and fesah school, encouraging
girls to compete with boys, encouraging use of gong® and counseling,
advocacy in the communities, increasing the studeitibn fee allocation
amount, construction of more boarding schools tdress the issue of long
distances to schools as well as the establishnienbre secondary schools in

the sub-county.

4.7 Adequacy of teaching and learning resources
The study sought to establish the level of adequddgaching and learning

resources in the sampled schools during the stligy.resources investigated
included textbooks, exercise books, reference hoolessrooms, teachers,

desks and chairs, laboratories and lab equipment.

4.7.1 Level of adequacy of teaching and learning seurces in mixed
public secondary schools

The findings on the level of adequacy of variousoteces are summarized in

Table 4.21
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Table 4.21 Level of adequacy of teaching and leamn resources in mixed

public secondary schools

More than Not Quite Non-
Adequate : .
Category adequate Adequate inadequate existent

f % f % f % f % f %

Textbooks 5 77 14 5388 308 2 7.7 - -
XerCise 5 192 19 7312 77 - - - -
books

Reference 5 77 6 23116 615 2 77 - -
books

Classrooms 4 38 18 6926 231 1 38 - -
Teachers 5 77 8 30816 615 - -
Desksand 35 22 ga62 77 1 38 - -
chairs

Laboratories

and lab 2 77 9 34612 462 3 115 - -
equipment

The findings in Table 4.21 shows the results of egpondents ranked the
level of adequacy on a scale ranging from more Huaguate to non-existent.
Textbooks were considered to be adequate by fiitget percent while thirty
percent said that these were inadequate, with speerent stating that the
textbooks were more than adequate. A similar proponindicated that that

the text books were quite inadequate.

A majority of the respondents accounting for sey¢htee percent were of the
opinion that exercise books were adequate, andag@ngercent indicated that
these were more than adequate. Only seven perekrhat these were not

adequate. Reference books were considered to gelyainadequate in the
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schools that participated in the study. This isalbse sixty one percent of the
respondents indicated that these were inadequadeseven percent as quite
inadequate. Only seven percent felt that they haerthan adequate reference
books. On the school infrastructure, classroom®v@und to be adequate by
sixty nine percent of the respondents, while twethiyee and three percent

respectively stating that classrooms were not aateqand quite inadequate.

A majority of the schools stated that they did have enough teachers, as
sixty one percent of the respondents stated tlatt@éhchers in the schools
were not adequate. However, seven percent of §gonelents indicated that
they had more than adequate teachers. A signifimamortion of those in the
study, eighty four percent noted that desks and<kgre adequate, with only
three percent noting that these were quite inadequaNhile thirty four
considered the laboratories and laboratory equiptoeine adequate, a slightly
larger proportion of forty six percent of the peipiants considered these to be

inadequate.

These findings reveal that most of the mixed seapndchools have sufficient
teaching and learning facilities, except for lalbor@s and laboratory
equipment. This implies that participation in tleh@ols may be related to or
influenced by other factors other than adequacyteathing and learning

facilities.
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4.7.2 Provision of Teaching and learning resources

The availability of teaching and learning resouregss considered to be an
important factor in facilitating educational actigs. The study therefore
sought to establish those entities responsiblepfoviding the teaching and
learning resources in the mixed public secondahpsls. Table 4.9 presents
the findings on who provides teaching and learnmegpurces in the mixed

public secondary schools.

Table 4.22 Provision of teaching and learning resaoes

Category Frequency Percent
Parent 17 315
Ministry of Educatiol 37 68.t
Total 54 100.0

The results on Table 4.22 presents the findingsvloo provides the teaching
and learning resources in the mixed public secgndahools. The results
show that a majority of the schools rely on teaghamd learning resources
provided by the government through the Ministry Education. This was

indicated by thirty seven respondents (68.5%), amexbto thirty one (31.5%)
who identified parents as having the responsibilify providing these

resources in the schools. The findings therefomvsthat the government is
responsible to the largest extent for providing tiexessary teaching and

learning resources in the mixed public secondangais.
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4.7.3 Effect of teaching and learning resources

The respondents were asked to state their opimowreether or not the level
of adequacy of teaching and learning resourcestaffearticipation in mixed

secondary schools in Kajiado North Sub-county. flédsponses are shown in

Figure 2.

Figure 4.1 Does adequacy of teaching and learningsources affect
participation in the school?

8%

92%

= Yes = No

The results on Figure 4.1 shows that ninety twaemr of the respondents
were of the opinion that the level of adequacy @dching and learning
resources is an important factor in determining plagticipation in mixed

secondary schools. When asked to explain theitiposihe respondents gave
reasons such as that less resources hinder patiiciprates because they
promote or hinder learner involvement in the leagrprocess; learners stay in
schools longer where there are adequate teachohgpaming resources; they

help to meet individual needs; less resources hiedicient and effective



curriculum delivery; resources have a direct effect ongtiredity of teaching

and that inadequate resources may lead to drop-outs or tsansfe

4.8 Effect of Gender status of mixed schools on paripation

The nature of mixed schools requires them to admit both nmalefeanale
learners. The study therefore sought to establish whethea¢hehfit these
institutions are co-educational may have gender relatedsissaemay affect
participation. Those factors considered included data collectioigender,
gender sensitivity in school management, gender planning, genderaagy
gender sensitive teaching methodologies and gender sensitivendearni

environment.

4.8.1 Extent to which gender related factors affeqtarticipation in mixed
secondary schools
Table 4.23 shows the findings on the extent to which gendé¢edetactors on

the responses from the participants.
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Table 4.23 Extent to which gender related factorsféect participation in

mixed secondary schools

Very

Don't

Category great Great know Less Least
f % f % f % f % f %
i. Data
collection on 2 77 9 3469 3462 77 4 154
gender
ii. Gender
sensitivity in - g 19.2 13 50 1 38 4 1543 115
school
management
iii.  Gendei 115 12 462 5 192 4 154 2 7.7
planning
lv.  Gender 23.1 11 423 3 1154 154 2 7.7
advocacy
v. Gender
sensitive 23.1 10 385 3 1154 154 3 115
teaching
methodologies
vi.  Leaming 3089 3462 7.7 4 1543 115

environment

The findings on Table 4.23 presents the findings on the extertith wender

related factors were deemed to affect participatiomixed public secondary

schools. The findings show that equal numbers of the respondergithe

opinion that the collection of disaggregated data on geradscted

participation in mixed schools or did not know whether this hadffaecteor

not. Another two respondents (7.7%) felt that the effechisfwas very great

and a similar proportion that this was less. Four respondents (1bhdiggted

that data collection had the least effect on participation.
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With regard to gender sensitivity in school managemente#nr{50%) of the
respondents indicated that the effect of this on participatas great, while
those who stated that this was very great were five (19.@%nder planning
was considered to have a great effect by twelve (46.28k)ch was a
majority. Those who stated that they did not know whetherhidisan effect
or not made up five (19.2%), while those who indicated thatwhis very

great comprised three respondents (11.5%).

Gender advocacy was identified to have a great effectdwere respondents
(42.3%), while six (23.1%) felt that this had a very greé&totf Only two
respondents (7.7%) stated that the effect of gender advoeackeast. Gender
sensitive teaching methodologies was regarded as havirgaaejfect by ten
respondents (38.5%), compared to nine (34.6%) who stated thatdarge

sensitive learning environment had a similar effect.

Overall, the findings show that all the variables wexgarded as having great
to very great effect on participation of learners. This sskggéhat gender
issues have a great impact on the participation of learnanixed secondary

schools.

4.8.2 Promoting participation of both male and femke students in mixed
secondary schools

The participants were requested to suggest some of the passbbures that
could be used to promote participation of both male and &iealners in

mixed secondary schools. The responses were varied and inclgiggs$tons
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such as enhancement of guidance and counselling programmes in mixed
secondary schools, enhancement of gender equality in teachingaanuhg
activities; encouraging both boys and girls to have self-estémmching
gender equity campaigns in the schools and their neighbourhoodssimmfo
equity during enroliment in secondary schools and increasing the amiount
funding allocated per student in the Tuition Free Secondary Edncati
programme. However, there those participants who felt tha¢ miogle sex

schools should instead be established.

4.9 Effects of education policies on participatiom mixed public
secondary schools
The respondents were asked to state their opinion on the exterftido w

gender policies in education affected participation in me@awbndary schools

in Kajiado North Sub-county.

4.9.1 Effects of policy issues in education on paetpation in mixed public
secondary schools

The findings are shown in Table 4.17.

55



Table 4.24 Effects of policy issues in education grarticipation in mixed

public secondary schools

Very Great Don't Less Least
great know
Category f % f % f % f % f %
i. Promotionof 3 115 18 692 2 76 1 38 2 77
equality of
participation
ii. Familiarity 2 77 11 423 11 423 - - 1 38
with TFSE
iii. Quotas fol 2 77 18 692 1 38 3 1151 338
male and
female
learners
iv. Adherenceto 4 154 12 46.2 4 153 3 1153 115
re-entry
policy
v. Adherenceto 5 192 9 346 5 192 4 1543 115
repetition
policy

The findings on Table 4.24 presents a summary of the findingshen t
respondents’ opinions on the effects of policy issues in educatiothe
participation of learners in mixed public secondary schoolsaja#o North
Sub-county. According to the table, promotion of equality in ppeton was
regarded by eighteen (69.2%) as having a great effect, cedhpartwo
(7.7%) who felt that this has the least effect. Anotheed (11.5%) were of
the opinion that promotion of equality of participation was vergat.
Familiarity with Tuition Free Secondary Education policgswalso considered
by a majority of the respondents to be great, as thisidesified by eleven
(42.3%), with a similar proportion of the respondents statingthiest did not
know whether or not this affected participation. Quotas for raate female

learners during admission was regarded by eighteen (69.2%) of the
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respondents as having a great effect, with two respondents (ih@igting

that this was very great. Those who felt that the adherenmentry policy
had a great effect were twelve (46.2%), while four (15.4%dedtthat the
effect was very great. Three respondents (11.5%) indithé¢dhe effect was
less and least in each case. On the repetition poliog {84.6%) of the
participants in the study stated that the effect of thieyp@las great, with five
(19.2%) stating that the effect of this was very grediil&\four (15.4%) and
three (11.5%) stated that the effect was less and leageatévely, five

(19.2%) indicated that they did not know whether this had anyteffec

learner participation in mixed secondary schools.

4.9.2 Promoting participation through legal and polcy measures

The study requested the respondents to state some of thénwelyEh legal
and policy measures could be strengthened so as to promote paoticipat
mixed secondary schools among learners. Some of the suggestiposegpro
included the involvement of all stakeholders in the processpalicy
formulation and implementation; adherence and enforcement of golitie
place; promoting equality in education; ensuring the adherencerdeg
policy in education among all schools as well as creatingrevess of the

policies.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
This chapter presents a summary of the study, conclusions, recaations

and suggestions for further research.

5.2 Summary of the study
The main purpose of the study was to investigate the factéitenoing

participation of students in mixed public secondary schools ira#@jNorth
Sub-county, Kenya. The research objectives sought to eftahk extent to
which educational policies on access influenced the pariimipat students in
Mixed public secondary schools in Kajiado North County; to detentie
extent to which gender status of the school influenced paation of students
in mixed public secondary schools in Kajiado North Sub-county;gesasthe
extent to which family source of income influences payéition in Kajiado
North Sub-county and to examine the extent to which the avaialoii
teaching and learning resources influenced participation ixedmpublic
secondary schools in Kajiado North Sub-county. A review ofalitee on
participation in schools was conducted in order to contextualizeattigbles
and refine the study. The variables of the study were distusselation with
the Systems Theory which assumes that organizations omgasgstems

within a supra system.
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The study adopted the descriptive to survey design. The alatad study
was collected using questionnaires among principals and 28eta$ers and
21 members of the school's PTA. The participants in thdysivere sampled
using simple random sampling technique, and the data obtaineahaigsed

and interpreted thematically.

The study found that educational policies have a very greatteffe
participation in mixed secondary schools, this is because thare fifty
percent of the respondents indicated that the various legalpahdy
interventions have a significant effect on the particgpatf male and female
students in education. Quotas for male and female learnerg dagdmission
was regarded by sixty nine percent of the respondents agylegreat effect,
with seven percent indicating that this was very grela. fe-entry policy was
found to have a great effect by forty six percent, whiledi percent stated
that the effect was very great. The repetition policy reasrded by thirty four
percent of the participants in the study to be great, witleteén percent

percent stating that the effect of this was very great.

The study found that the gender status of the mixed schools $igdifecant
effect on participation. This is because the findings shahaidseven percent
and thirty four percent respectively, held that the datecan on gender had
great and very great effects. There are more male studarlled in mixed
secondary schools than females, and more females drop out baiguketing

their secondary school course than females. The gender \@gngifi the
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school management and gender advocacy were also regardedghifieast
proportion as having a very great to great effect on thecipation.

The study found that socioeconomic factors are considered &t aff
participation in mixed public secondary schools. A majoritthefrespondents
forty two percent were of the opinion that the level of paresdsication
affects their children’s participation in the secondary schuadgth thirty
percent stating that this had a very great effect. Oth@oestonomic factors
such as domestic chores, waged jobs and family conflicte alefound to
have significant effects on participation in mixed secondahodals. Fifty
seven percent of the respondents in the study identified donohstres to
greatly affect participation, with another fifteen percstating that the effect
of domestic chores was very great, with thirty eight peraeditating that
waged jobs affected participation greatly, while a combiaghty eighty
percent stated that the family conflicts had a greakty great effect on the

students.

The study also concludes that the adequacy of teaching anthtgegsources
does not significantly influence participation in mixed pubdiecondary
schools. The respondents ranked the level of adequacy on saswaley from
more than adequate to non-existent. Most of the schools dhiitipated in
the study indicated that they had adequate teaching and leaesiogrces
such as textbooks and exercise, even though reference books wererednsid
by a majority to be largely inadequate. On the school dtireture,

classrooms were found to be adequate by sixty nine percent pditiEpants
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in the study. A majority of the schools stated that they dichage enough
teachers, as sixty one percent of the respondents statédetheachers in the
schools were not adequate. However, seven percent of the resisonde
indicated that they had more than adequate teachergnficant proportion

of those in the study, eighty four percent noted that desks faids avere
adequate, with only three percent noting that these were matlequate.
While thirty four percent considered the laboratories and labgratpripment

to be adequate, a slightly larger proportion of fourty six percénthe
participants considered these to be inadequate. These findirggd that most

of the mixed secondary schools have sufficient teaching amirigdacilities,
except for laboratories and laboratory equipment. This implies that
participation in the mixed public secondary schools may be dekateor
influenced by other factors other than adequacy of teachingleamding

facilities.

5.3 Conclusion

Based on the findings of the study, it is concluded that theypiolierventions

on access have a significant effect on the participatioearhers in mixed
public secondary schools. Policies addressing matters of schoolmembl
and retention such as re-entry, repetition, Tuition Freeofdary Education
programme and bridging of the gender gap have a great effedhe

participation rates in the mixed public secondary schools. Menvthe effects
of these policies could have greater effects if all $takkers were involved in

the process of policy formulation and implementation and by ensuring
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adherence and enforcement of policies in place; promoting equalit
education; ensuring the adherence to gender policy in education athong

schools as well as creating awareness among learnersiamtspalike.

The study also concludes that the mixed gender status ptithie secondary
schools has a significant effect on participation. Thisceféspecially affects
the rate of enrolment among female learners. There are mmaee students
enrolled in mixed public secondary schools than females, ardidpeut rates
among females is higher than that of males. The gendeitiggnof the
school management and gender advocacy also have great effect

participation.

The study further concludes that family level of income adfeetrticipation in
mixed public secondary schools by promoting or hindering accessdolsch
Aspects such as the level of parents’ education, involvenmemtomestic
chores, the availability of waged jobs and issues of fanohflicts all have

significant effects on participation in mixed secondatyo®ls.

The study also found that most of the mixed public secondary scinotble
Sub-county have adequate teaching and learning resources, mdstiofare
provided by the government through the Ministry of Education, and cosclude
that there could be other factors other than the adequatyaohing and
learning resources that affect participation of learnersmized public

secondary schools. The schools have adequate textbooks, desksawtiairs
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classrooms. However, most of them indicated that they doaws &nough

teachers, laboratory equipment and reference books.

5.4 Recommendations
Based on the findings of the study, the following recommendagiensade:
* The government and the Ministry of Education should sensitige t
parents of secondary school going children on the various pddicgks
legislations that govern enroliment and participation in schoas to

promote awareness and adherence on a much wider scale.

* More teachers should be posted to mixed public secondary scl®ols, a
the provision of teaching and learning resources as wellcidid¢a
alone may not necessarily promote participation on their oack bf
adequate teachers may be a reason why learners discorigive t

studies in the mixed secondary schools that they are ennolled i

» Concerted efforts to increase female students’ partioipathould be
enhanced by the central government and devolved government to
increase the participation of females in the secondary sdbontinual
efforts should be expended to promote the participation of &mal
students from enrollment, retention, re-entry in case of droptouts
completion. This is because the participation rate among ldema
learners is lower than that of males, besides the drop-oeitofa

females being higher than that of male students.
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* The schools should work in conjunction with the Ministry of Ediocat
to ensure that the necessary teaching and learning resobates t
promote effective teaching and learning are provided in all dnixe
public secondary schools, as the respondents were unanimous that
adequacy of teaching and leafing resources affects patiticipa
Priority should be extended to the provision of laboratory faslitind

equipment, classrooms and reference books.

5.5 Suggestions for further research
1. This study was only conducted in one Sub-county. A study could be
undertaken to determine the overall participation ratesiked public

secondary schools in the entire county.

2. The study found that fewer female students are enrolled in rpixielic
secondary schools. A study could be done to determine the specific
factors affecting girls’ participation in secondary schonlshie country
despite the implementation of FPE and TFSE.

3. Since the study was only conducted in Kajiado North Sub-county, a
similar study could be carried out in other Counties and $ubtes to
compare the results with those of Kajiado North Sub-county.

4. The study limited the respondents to those in schools only. A shaiyd

be carried out among mixed public secondary school dropouts to gstabli
those factors leading to their premature withdrawal from theds they

are enrolled in.
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APPENDICES
Appendix 1: Letter of introduction
Paul Kaula

P.O Box 429,
Ngong’ Hills.
Date: 12/11/2014
To the Principal
Dear Sir/Madam,

RE: PARTICIPATION IN RESEARCH

| am a post graduate student at the University of Nairobi wakdeg a Master
of Education course in Educational Planning. | am carrying outiresen
Mixed public secondary Schools in Kajiado North Sub-county as ap#re
course. The topic of study iBactors influencing participation of students
In mixed public secondary schools in Kajiado NorthSub-County, Kenya.’
Your school has been randomly selected for this study. Pldase rae to
conduct research in the school among teachers, students and pdreists.
study is purely for academic purposes and therefore the infornatilected
will be treated with strict confidentiality.

Thank you.

Yours Sincerely,

Paul Kaula
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Appendix 2
Questionnaire for Class Teachers
Dear Respondent,

The purpose of this questionnaire is to enable the reseaoobletain
information about &ctors influencing participation of students in Mixed
public secondary schoolsKindly answer the questions honestly and
accurately by ticking\) the appropriate choice given.

Section A: Background Information

1. What is your Gender? Male [ ] Female [

2. What is your age bracket?
Below21-30years[ ] 31-40years | ]

31 — 40 years [ ] 41-50years [ ]
51 year and above | ]
3. Highest level of Education?
Diploma [ ] Bachelors degree[ ] Masters|[ ]

Other (Specify)

4. For how long have you been a teacher in this school?
Below5yrs[ ] 5-10yrs [ 1]
11-15yrs [ ] Above 15years [ ]

4. What is the total number of students in your class?

5. Number of male and female students in class: Boys Girls

6. a) Are there cases of students in your class who have droppeder the
past year of school before completing the secondary course?

Yes [ ] No [ ]
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b) Please state the number of those who have left theodlaisthe past year.

Boys Girls

SECTION B: Socioeconomic Factors Affecting Particigtion in Mixed

Secondary schools

7.

To what extent do the following socio-economic factors affadicipation
of students in the school? (Please tick he appropriate optieasePrate
using the scale: VG- Very Great; G- Great; DN- Don’'t knb®;— Less

and LST- Least.

Category VG G DN LS LST

Level of parent’s

education

Domestic chores/labour

Availability of waged jobs
e,g Matatu’ touts/house

helps/farm hands

Family conflicts e.g.

separation, divorce

Large distance from home

Vi,

School levies

Vii.

Socio-cultural practices e.g
early marriage, FGM

8. What can be done to enhance patrticipation in Mixed Secondargls in

the Sub-county?
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Section C: Teaching and Learning Resources

9. Please indicate the extent to which the following teachmtblearning
facilities are considered adequate for the teachers aneétesanrthe school.
Please use the rating scale: MTA: More than Adequaté&daquate; NA-

Not Adequate; QIA-Quite Inadequate and NE: Non-existent.

Classrooms MTA A NA QIA NE

a) Text-books

b) Exercise

books

c) Reference

books

d) Classrooms

e) Teachers

f) Desks and

chairs

g) Laboratories
and lab

equipment

10. Who provides instructional resources in the school?
Sponsor[ ] Parent [ ] Ministry of education[ [Donors [ ]

Others (Please specify)

11. a) Do you think the adequacy of teaching and learning resouieets af
participation in the school? Yes | ] No [ ]

b) Please explain
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Section D: Effect ofGender issues on the school participation

12. Please indicate the extent to which the following gersders affect
participation of girls and boys in mixed secondary schools. Pteksthe
appropriate box that best describes your opinion. Please ratehssing t
scale: VG- Very Great; G- Great; DN- Don’t know; LS -skend LST-

Least.

Category VG G DN LS LST

i. Data collection on

gender

ii. Gender sensitivity in

school management

iii. Gender planning

iv. Advocacy on
importance of
education to both

boys and girls

v. Gender sensitive
teaching

methodologies

vi. Gender sensitive
learning

environment

13. What can be done to promote patrticipation of both male andefema

students in mixed secondary schools?
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Section E: Effects of Legal and policy issues in adation participation

14. Please indicate the extent to which the following lagdlpolicy issues
affect participation of girls and boys in mixed secondahposls. Please
tick the appropriate box that best describes your opinion. Pleaskisis
rating scale: VG- Very Great; G- Great; DN- Don’'t knov £ Less and

LST- Least.

Category VG G DN LS LST

i. Familiarity with the
TFSE

ii. Promotion of
equality in

participation

iii. Quotas for male ang
female students in

admission

iv. Adherence to re-
entry policy for
those who drop out

due to pregnancy

v. Adherence to

repetition policy

15. In what ways can legal and policy issues in educatiatréegthened to

promote participation in mixed secondary schools?

Thank You
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Appendix 3
Questionnaire for Secondary School Principals

Dear Respondent,

The purpose of this questionnaire is to enable the reseaoobletain
information about factors affecting participation of studemtsiixed public
secondary schools. Kindly answer the questions honestly and abichyate
ticking (\) the appropriate choice given.

Section A: Background Information

1. What is your Gender? Male [ ] Female [ ]

2. Age category
Below21-30years[ ] 31-40years | ]

31 — 40 years [ ] 41-50years [ ]
51 year and above | ]
3. Highest level of Education?
Diploma [ ] Bachelors degree[ ] Masters|[ ]
Other (Specify)
3. For how long have you been a head teacher in this school?
Below 5 years [ ] 5-10years [ 1]
11-15yrs [ ] Above 15years [ ]

4. What is the total number of students in your school?

5. Number of male and female students in the school:

Boys Girls

6. a) Are there cases of students in your school who have droppexktotie
past year of school before completing the secondary course?

Yes [ ]No [ ]
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b) Please state the number of those who have left the snlevdhe past

year. Boys Girls

SECTION B: Socioeconomic Factors Affecting Particigtion in Mixed

Secondary schools

7. To what extent do the following socio-economic factors affadicipation
of students in the school? (Please tick he appropriate optieasePrate
using the scale: VG- Very Great; G- Great; DN- Don’'t knb®;— Less

and LST- Least.

Category VG G DN LS LST

i. Level of parent’s education

i. Domestic chores/labour

iii. To take up waged jobs
e,g Matatu’ touts/house

helps

iv. Family conflicts e.qg.

separation, divorce

v. Large distance from home

vi. School levies

vii. Socio-cultural practices e.g

early marriage, FGM

8. What can be done to enhance participation in Mixed Seconciargls in

the Sub-county?
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Section C: Teaching and Learning Resources

9. Please indicate the extent to which the following teachmtblearning
facilities are considered adequate for the teachers aneétsanrthe school.
Please use the rating scale: MTA: More than Adequate;deghate; NA-Not

Adequate; QIA-Quite Inadequate and NE: Non-existent.

Classrooms MTA A NA QIA NE

i. Text-books

il Exercise book

iii. Reference bool

iv.  Classroom

v. Teacher

vi. Desks and chai

Vii. Laboratories

viii.  Lab equipmer

ix. Computers

enough

10. Who provides instructional resources in the school?
Sponsor[ ] Parent [ ] Ministry of education[ Donors [ ]

Others (Please specify)

11. Do you think the adequacy of teaching and learning resoufeetsaf

participation in the school? Yes | ] No [ ]
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Section D: Effect ofGender issues on the school participation

12. Please indicate the extent to which the following gersders affect

participation of girls and boys in mixed secondary schools. Pliekstne
appropriate box that best describes your opinion. Please ratehssing t
scale: VG- Very Great; G- Great; DN- Don’t know; LS -skend LST-

Least.

Category VG G DN LS LST

Data collection on

gender

Gender sensitivity
in school

management

Gender planning

Advocacy on
importance of
education to both

boys and girls

Gender sensitive
teaching

methodologies

Vi,

Gender sensitive
learning

environment

13. What can be done to promote participation of both male andefema

students in mixed secondary schools?
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Section E: Effects of policy issues in education pécipation

14. Please indicate the extent to which the following lagdlpolicy issues

affect participation of girls and boys in mixed secondary ssh&éase tick

the appropriate box that best describes your opinion. Please susatitig

scale: VG- Very Great; G- Great; DN- Don’t know; LS -skeand LST-

Least.

Category

VG

DN

LS

LST

Familiarity with
education rules on

quality

Promotion of equality

in participation

Quotas for male and
female students in

admission

Adherence to re-entry
policy for those who
drop out due to

pregnancy

Adherence to

repetition policy

15. In what ways can legal and policy issues in educatiatréegthened to

promote participation in mixed secondary schools?
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Appendix 4
Interview Schedule for PTA Members

Please respond as truthfully as possible

1. How many of your children have ever attended/are attendirepmixblic
secondary schools?

2. What factors influence your enrollment of your children iredipublic
secondary schools?

3. Does the gender composition of the school affect your choicgy iway?
Please explain.

5. What is your opinion on the adequacy of teaching and learesogirces in
your child (children’s) secondary school?

6. What do you think should be done to increase the level of enrcément
retention in secondary schools in the Sub-county?

7. Are there any policies or laws on participation thait yba are familiar

with? Please explain.
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Appendix 5
RESEARCH AUTHORIZATION PERMIT (NACOSTI)
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Appendix 6

Research Authorization (Ministry of Education)

MINISTRY OF EDUCATION, SCIENCE AND TECHNOLOGY
STATE DEPARTMENT OF EDUCATION

Email: kajiadocde@gmail.com County Director of Education

When replying please quote Kajiado County
Ref: KID/C/R.3/VOL.I/103 P. 0. Box 33
And KAJIADO

Date: 14" July, 2015

Paul Musyoka Kaula
University of Nairobi
P.O. Box 30197-00100
NAIROBI

RE: RESEARCH AUTHORIZATION

The letter from National Commission for Science, Technology and Innovation dated
17" December, 2014 refers.

This is to confirm to you that, you have been authorized to conduct your research
on "Factors inifuencing participation oF students in mixed pubiic
secondary schools in Kajiado North District, Kajiado County, Kenya”for a
period ending 31% December, 2015.

The administrators of the Schools are required to co-operate and provide you with
the relevant data and information for the research exercise.

/ 0: COUNT
M £ 5 0.Box
GEDION M. MBINDA

FOR: COUNTY DIRECTOR OF EDUCATION
KAJIADO COUNTY
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